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Abstract
Background: Since June 2002, revised regulations in Germany have required "Emergency Medical
Care" as an interdisciplinary subject, and state that emergency treatment should be of increasing
importance within the curriculum. A survey of the current status of undergraduate medical
education in emergency medical care establishes the basis for further committee work.

Methods: Using a standardized questionnaire, all medical faculties in Germany were asked to
answer questions concerning the structure of their curriculum, representation of disciplines,
instructors' qualifications, teaching and assessment methods, as well as evaluation procedures.

Results: Data from 35 of the 38 medical schools in Germany were analysed. In 32 of 35 medical
faculties, the local Department of Anaesthesiology is responsible for the teaching of emergency
medical care; in two faculties, emergency medicine is taught mainly by the Department of Surgery
and in another by Internal Medicine. Lectures, seminars and practical training units are scheduled
in varying composition at 97% of the locations. Simulation technology is integrated at 60% (n = 21);
problem-based learning at 29% (n = 10), e-learning at 3% (n = 1), and internship in ambulance
service is mandatory at 11% (n = 4). In terms of assessment methods, multiple-choice exams (15
to 70 questions) are favoured (89%, n = 31), partially supplemented by open questions (31%, n =
11). Some faculties also perform single practical tests (43%, n = 15), objective structured clinical
examination (OSCE; 29%, n = 10) or oral examinations (17%, n = 6).

Conclusion: Emergency Medical Care in undergraduate medical education in Germany has a
practical orientation, but is very inconsistently structured. The innovative options of simulation
technology or state-of-the-art assessment methods are not consistently utilized. Therefore, an
exchange of experiences and concepts between faculties and disciplines should be promoted to
guarantee a standard level of education in emergency medical care.
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Background
Regulations for undergraduate medical education in 
Germany
In June 2002, Germany revised nationwide regulations,
requiring new subjects such as anaesthesiology or public
health as compulsory subjects, or interdisciplinary courses
in health economics, ethics or epidemiology within the
different local curricula [1]. "Emergency Medical Care"
was introduced as an interdisciplinary subject, because
issues in emergency treatment are of increasing impor-
tance within the curriculum.

In general, these areas are "interdisciplinary" with an inte-
grating character to various disciplines and are intended
to prepare the professional for the practical requirements
of working life as physician. With respect to "Emergency
Medical Care," existing courses in two different parts of
the curriculum were centralized and combined under one
central theme. With respect to a detailed implementation
of the new regulations, it was postulated that medical edu-
cation in these areas has to be focused on patient care,
related to practice and should integrate small group train-
ing sessions where possible [1].

Another innovation to be implemented nationwide was
the request to assess and grade every subject within the
curriculum, and to include these results in the final certif-
icate. However, the duration and the modality of the
examinations are not defined in detail. These require-
ments demanded the best effort from many faculties and
disciplines, especially where methods and structures of
routine assessments were not established.

Additionally, an appropriate standard for quality manage-
ment in undergraduate education was set for the first time:
all courses have to be evaluated regularly, and these results
have to be published.

Unfortunately, the 2002 regulations did not specify the
impact of the sustainability of the evaluation data.

As a result, all medical schools had to re-arrange courses
and curricular structure, because of the general conse-
quences of the new regulations, including a shift in the
defined workload of the participating disciplines, imple-
mentation of new assessment requirements etc. [1].

The process itself was not defined nor regulated, such that
the intensity and professionalism of the curriculum devel-
opment depended substantially on local engagement,
resources, and on the influence, power, and interests in
teaching of the representatives of various disciplines
within the local committees.

Committee for "Emergency Medical Care and Simulation"
In 1998, Burdick et al. stated correctly that society has a
right to expect that every physician is able to manage acute
problems of patients and that a basic knowledge of emer-
gency medical care has to exist [2]. Following this postu-
lation, and based on the developments initiated through
legal changes, the "Committee for Emergency Medical
Care and simulation" was founded within the "German
Association for Medical Education" (GMA) by medical
professionals engaged in medical education and simula-
tion [2,3]; their professional backgrounds – internal med-
icine, traumatology and anaesthesiology – emphasize the
interdisciplinary approach of the committee.

The objective of this committee is to establish an interdis-
ciplinary, nationwide forum for discussion, exchange of
ideas and concepts of continuous improvement in educa-
tion of emergency medical care as well as the implemen-
tation of simulation technology in this field. The
committee is explicitly interdisciplinary and accessible for
all interested professionals involved in education with
respect to emergency medical care, which includes para-
medic and nursing staff as well. The overall goal of the
committee is to define the education at the level of com-
petence in emergency medical care as a fundamental part
of undergraduate medical education.

Purpose of survey
The committee decided to collect data about the current
status of undergraduate medical education in emergency
medical care at German medical schools. This survey
should build the foundation for further committee work,
especially in finding a useful minimal standard for a
nationwide curriculum in emergency medical care and in
identifying research and development topics in this partic-
ular field of education.

Additionally, this survey was intended to discover weak-
nesses in form and content as well as applied assessment
and teaching methods, and to give the participating
schools feedback about their program as compared to the
others.

Methods
Methodology and item selection
The survey was conducted in the context of the postgrad-
uate-degree programme "Master of Medical Education-
Germany" and arranged by the authors. In order to keep
the questionnaire as simple as possible and yet as inform-
ative as necessary, the number of items had to be restricted
to a reasonable and answerable amount. Therefore, key
topics were identified; corresponding questions were for-
mulated in these fields and divided into lists of check-
boxes or open answer areas to the following topics:
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▪ general information about the institution

▪ curricular structure (disciplines and workload
involved, integrated teaching methods, integration of
e-learning or simulation technology, used multimodal
media)

▪ qualification of instructors

▪ assessment methods

▪ evaluation structure

In order to generate a comparable data structure, only
compulsory course components were included in the data
interpretation.

Questionnaire
A standardized questionnaire with 70 items was sent via
mail to all medical faculties in Germany (n = 38),
addressed to the representative of the local emergency
medical care curriculum. The questionnaire was accompa-
nied by a cover letter from the committee that contained
information about the intention of the survey as well as a
reference to a website with additional information. The
representatives were asked to answer the questions in the
different areas by using checkboxes and open answer
areas. To submit the data, each school had the choice of
returning the filled out questionnaire in an enclosed self-
addressed, stamped envelope, sending it via fax or return-
ing the pdf-version of the questionnaire by e-mail (see
Additional file 1).

Data Analysis
Data are presented as mean ± SD where necessary. For
analysis, statistical software SPSS 14.0 (SPSS Inc., Chi-
cago, IL.) was used.

Results
General data
Overall data from 35 out of 38 of the existing medical
schools in Germany were considered in the final analysis.
With the exception of three (9%) of these medical
schools, the local Department of Anaesthesiology is
responsible for the organization of the interdisciplinary
courses in emergency medical care. The course content
with respect to cardiopulmonary resuscitation was pre-
dominantly (94%; n = 33) directed to the guidelines of
the European Resuscitation Council (ERC) 2005 [4].

Curriculum structure
At 49% (n = 17) of the locations, courses are organized in
a longitudinal format with a minimum of two parts
within the six year lasting required medical school curric-
ulum; three faculties use a threefold concept spread over

the whole curriculum. The other medical schools provide
a single course lasting between one to two weeks full time.
These courses were mainly scheduled in the third (31%; n
= 11) or fourth year (40%; n = 14).

The composition of the participating disciplines varies a
lot from location to location; the frequency of the partici-
pating disciplines is displayed in figure 1, whereas a min-
imum of two and a maximum of 14 disciplines (mean 7)
are providing course components.

Teaching methods
Lectures and practical training units are scheduled in var-
ying composition at more than 95% (n = 34) of the loca-
tions. Regarding content, the practical sessions are
focused on measures of basic life support (in the early
years of study in longitudinal curricula) and advanced life
support, including airway management, basics of ECG
interpretation and pharmacology at nearly all medical
schools (97%; n = 34). Pre-hospital or clinical trauma life
support comparable to the Pre-hospital Trauma Life Sup-
port (PHTLS) or Advanced Trauma Life Support (ATLS)
concepts is fixed in 26% (n = 9) of the curricula. Elements
of e-learning were a mandatory part of the training in
emergency medical care for only one medical school. In
almost the same manner, internships in prehospital
Emergency Medical Systems (EMS, ambulance service
with a minimum of an 8-h-shift) were rarely mandatory
(n = 4), but were available at half (46%; n = 16) of the
locations as an elective opportunity. An overview to the
teaching methods in general is shown in Figure 2. Prob-
lem-based learning (PBL) as teaching method is part of
the curriculum at 29% (n = 10) of the medical schools,
and at two of these, the curriculum is mainly PBL-based.
If PBL is used as part of the curriculum, a minimum of two
cases are scheduled. For the most part, the principles and
the different steps of PBL follow the "Maastricht seven
step approach" or the Harvard model of PBL [5]. Compul-
sory course components in simulation training are sched-
uled at 21 of the sites (60%).

Instructor's qualification
The data on the qualifications of the faculty are very
inconsistent due to fragmentary information from the
institutions. If lectures are part of the curriculum, these are
given by the more experienced clinicians, such as the head
of the department, assistant professors or consultants;
these lectures reach between 40 to 300 students per class.
Instruction in smaller groups like seminars (10 to 24 par-
ticipants) or practical training sessions (4 to 12 partici-
pants) is mostly managed by consultants and by
experienced residents; at 46% (n = 16) of the sites, these
are supported or led by student assistants (skilled as para-
medics or emergency medical technicians).
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The German emergency medical system provides physi-
cian-staffed ambulances nationwide with an additional
qualification required; 37% (n = 13) of the medical
school staff teaching in emergency medical care courses
have this certification.

Five institutions (14%) explicitly specified that the mem-
bers of their faculty are certified Advanced Life Support
instructors of the ERC, though these five institutions pro-
vide and support ERC-ALS courses all over Germany. Two
locations provide BLS and ALS with certified AHA Instruc-
tors within the curriculum.

Assessment
As assessment methods, multiple choice exams with a
range of 15 to 70 questions are favoured (89%, n = 31),
partially supplemented by open questions (31%, n = 11).
Some medical schools also perform single practical tests
(43%, n = 15), objective structured clinical examinations
(OSCE) (29%, n = 10), oral examinations (17%, n = 6) or

use portfolio (3%, n = 1). Figure 3 gives an overview of the
methods used for assessment.

Evaluation
Following evaluation of the national regulations, proce-
dures for the scheduled courses were established at all
medical schools, though with differing standards of qual-
ity. Eleven of the faculties (31%) present the results to the
public via websites, 23% (n = 8) of the sites present an
edited version of the results, and 23% (n = 8) do not pub-
lish their evaluation data at all.

Optional offers
Since the new regulations were implemented, students
have had to choose a certain number of compulsory sub-
jects within the medical curriculum. A lot of different
offerings are provided in the areas surrounding emergency
medical care, ranging from special simulation-based
training (e.g. crisis resource management) to specialized
courses in disaster medicine. These topics depend on local

Participating disciplinesFigure 1
Participating disciplines. A listing of the participating disciplines; multiple responses were possible.
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engagement and the main focus of the organizing depart-
ment.

Discussion
Not only in the general public but also in medical profes-
sional life, there is the perception that every physician has
to be able to handle critical emergency situations regard-
less of the location, severity of the emergency or the indi-
vidual's prior experience [6]. Consequently, in 1998, the
Society of American Emergency Medicine Physicians
(SAEM) described three core subjects to be taught within
medical school curricula: BLS skills, including the diagno-
sis and treatment of shock; treatment of common acute
problems; and assessment of undifferentiated patients
[2]. Undoubtedly, there is a need for compulsory imple-
mentation of emergency medical care content in under-
graduate medical education, and in particular, many
studies have revealed a low standard of necessary CPR
skills in medical students and recently graduated physi-
cians [7-9]. Jagoda et al. cited the Macy Foundation report
on emergency medicine when stating "...medical school
deans and faculties must ensure that every medical stu-
dent has acquired the appropriate knowledge and skills to
care for emergency patients" [10,11]. Accordingly, key

issues in emergency medical care had to be implemented
in undergraduate medical education both to fulfil the
expectations of the public and society, and to invent these
special core objectives as early as possible [2].

Nevertheless, few data or concepts have been described in
the literature within the last ten years. In 2001, Philips
and Nolan presented data from a questionnaire at UK
medical schools, where compulsory BLS training was
achieved for 100% of students and some sort of compul-
sory ALS training was implemented at most schools [6].
Finally it was unanswered, what kind of training is able to
produce the necessary skills concerning ALS postulated by
the Royal College of Physicians [12]. A comparable ques-
tionnaire from 2002 found that most US medical schools
provide training in emergency medical care within their
first two academic years, lasting from hours to weeks, and
resuscitation training was scheduled in approximately
16% of the schools [13]. In addition, skills in cardiopul-
monary resuscitation at the levels of BLS or ALS should be
implemented in undergraduate medical education as
early as possible. The 2003 publication "ILCOR Advisory
Statement" summarizes this topic with a specific recom-
mendation that "all healthcare providers should be able

Overview of teaching methodsFigure 2
Overview of teaching methods. An overview of the teaching methods incorporated into medical curricula; multiple 
responses were possible. Refer to the text for description and definition of methods.
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to demonstrate competency in the skills of BLS" and for-
mulates that "Healthcare professionals must receive their
initial training in BLS while students" [14,15].

Since new regulations were established in Germany in
2002, different local concepts for emergency medical care
in undergraduate education were published, which incor-
porated BLS or ALS training in differing amounts [16-18].
However, no systematic and comparable nationwide sur-
vey exists to date. The present enquiry gives for the first
time a nationwide overview of key elements of undergrad-
uate education in emergency medical care and helps to
update knowledge about curricula in order to describe
international comparisons.

The interdisciplinary aspect of emergency medical care as
a discipline is confirmed by the academic specialties
involved, even though in particular cases substantial vari-
ation resulted from the local impact of special disciplines.
At each site, different specialties are involved, along with
a differing quantity – measured in semester periods per
week – and quality with respect to the educational meth-
ods that are used. Putting these observations together, we
can state that there is a sound foundation upon which the
interdisciplinary development potential can be built, par-

ticularly with regard to teaching methods and their corre-
sponding objectives. Against this background it is
certainly arguable if in future emergency medicine as an
own specialty of post-graduate training might be neces-
sary or useful in order to harmonize curricular structure
and content. In fact these issues are viewed very critically
by existing specialties involved in emergency medical care
such as anaesthesiology or traumatology.

In respect of course topics we found first of all that BLS
and ALS is implemented at all faculties, but the time-
frames are varying to a great extend (3 to 13 teaching
units). In contrast to this diversity, as regards content the
training of resuscitation in basic or advanced life support
is very consistent: 94% follow the current ERC guidelines,
and only two faculties are mostly AHA orientated. This is
remarkable insofar as only five locations have an ade-
quate pool of certified ERC-ALS-instructors available. Cer-
tainly this is a consequence of the fact that the German
Resuscitation Council was founded as recently as 2007,
and a structure for resuscitation training and qualification
of instructors that is comparable to the Resuscitation
Council UK or ERC does not exist to date. Undoubtedly
international concepts have to be valuated and if neces-
sary adapted and consequently implemented on a nation-

Overview of assessment methodsFigure 3
Overview of assessment methods. Assessment methods that are used; multiple responses were possible.
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wide basis. However, many universities are offering high
quality courses or activities with respect to methodical
and didactic competencies for their own faculty, but with-
out a widespread acceptance through all disciplines.

In spite of the uneven conditions and the lack of a suffi-
cient number of certified instructors, most of the curricula
utilize small group sessions for practical training, with
four to eight participants and an instructor to student ratio
of 1:3 to 1:6 depending on course content, as recom-
mended in the 2005 ERC guidelines [19]. This recommen-
dation already follows the ILCOR Advisory statement
concerning education in resuscitation, where Chamber-
lain et al. proposed "moving from large-group, lecture
based courses to small-group, scenario-based interactive
teaching" [14,15]. Again varying concepts are used to
ensure small group sessions: at some sites, students with
additional qualifications such as paramedic or EMT train-
ing are trained and appointed for peer-to-peer-teaching
sessions [20], whereas other locations try to make sure
that only residents and consultants are integrated in prac-
tical training sessions [17].

Despite evidence about the management of severe trauma
in the pre-hospital [21] or clinical setting, PHTLS-, ATLS-
concepts or the program of the European Trauma Course
(ETC) [22] are rarely integrated into undergraduate medi-
cal education. In one way, this is certainly caused by the
lack of nationwide course concepts for professionals that
compare to PHTLS or ATLS. The latter, however, is getting
more relevant through the initiative of the German Soci-
ety of Traumatology, which holds the rights for the
courses in Germany, but should be more integrated in
undergraduate education core principles. For the TEAM
concept (Trauma Evaluation and Management module),
Ali demonstrated that participants were better trained in
providing required trauma skills [23,24].

Problem-based learning (PBL) as a teaching method was
invented and used for the first time by Barrows and Tam-
blyn in 1976 [25]; since that time, this method found its
way into newly designed as well as traditional curricula all
over the world. At some medical schools, e.g. Maastricht,
NL or Harvard, Boston, USA, it supports the underlying
principle of the curriculum. PBL as a learning method is
able to both generate knowledge to a certain extent, and
to facilitate acquisition of competence with respect to
problem solving strategies. Additionally, the students
gained the foundation for individual life-long learning
principles [5,25]. Within German medical schools, one
PBL-based curriculum in emergency medical care has
been published [16], but even there, elements like practi-
cal training sessions and simulations are integrated. From
the educational point of view, it is certainly in question
whether the problem-based learning sessions should be

used as a comparable method [26]: Steadman et al. pub-
lished data showing that simulation-based training was
superior to PBL sessions in the acquisition of clinical skills
in the field of critical care medicine [27]. A recently pub-
lished editorial by Diana Wood brings this discussion to
another level [28]: PBL should be accepted as one way of
acquiring knowledge and problem-solving strategies as
well as social skills.

Overall many contemporary and innovative teaching
methods are integrated into German medical school cur-
ricula. In any case, the teaching sites have good technical
features: at nearly every location, simulation technology is
available to a certain extent. This is the result of a project
with large-scale financial support initiated five years ago
by the German Society for Anaesthesiology and Intensive
Care Medicine (DGAI) to integrate simulation technology
into local curricula. The main focus was to improve the
quality of teaching, especially in emergency medical care,
and so overall 32 Emergency Care Simulators (ECS; METI,
Sarasota, FL, USA) were made available to medical
schools all over the country. Besides the evidence that
simulation-based training is a useful tool in medical edu-
cation and is able to transfer important skills and knowl-
edge [29], different authors have approved the use of
simulation technology within undergraduate curricula
[17]. Further potential operational areas like acute care in
paediatric emergencies were previously presented by Eich
et al. [30]; crew resource management (CRM) was pre-
sented by Müller et al. [31], resp. crisis resource manage-
ment by Krüger et al. [32]. Even if every site is
technologically capable of providing simulation-based
training, it is important to note that necessary operational
expenses such as the costs for maintenance, manpower,
consumables or repairs limit the widespread implementa-
tion of this curriculum [33,34]. Additionally, no qualifica-
tion standard has been set for the instructor in simulation-
based training, so that we can summarize in respect of this
topic: In general the didactic as well as professional qual-
ification for teaching at the sites is very inconsistent; a
standardized concept including certification compared to
the generic instructor concept of the ERC is needed to
enhance nationwide quality in emergency medical care in
future.

A well-known model to describe medical competence is
Miller's pyramid, wherein four layers of competence are
defined as "knows", "knows how", "shows how" and
"does" [35], and respective assessment methods are dedi-
cated, e.g. on the level of "knows", written examinations
are use with multiple-choice or open-answer questions.
With respect to the assessment of CPR skills, the ILCOR-
statement "education in resuscitation" postulated in 2003
"not to use written tests for CPR courses for laypersons but
should be considered for healthcare professionals"
Page 7 of 9
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[14,15]; Schuhwirth and van der Vleuten underline this
statement by explaining that "one way to increase the
authenticity of an assessment is to base it on a simulation
of reality" [36]. On the level "shows how", Harden et al.
described the so-called "OSCE"-Objective Structured
Clinical Examination. Since then, OSCE has been pro-
moted to an accepted and applied tool for the assessment
of practical performance in standardized settings with pre-
pared checklists [37,38]. An additional effect is that, as
teachers know, "assessment drives learning": OSCE pro-
vokes students' learning behaviour toward practical per-
formance and problem-solving skills as well as the
individual power of judgement [39]. Despite these facts,
OSCE as obligatory assessment method is utilized at one
third of the schools, likely caused by the organisational
and financial side effects of this "tool". Because multiple
choice questions that only test the level of "knows" are
used at nearly every site, the exchange of concepts and
experiences necessary to bring OSCE into practice has to
be facilitated. A promising concept with integration of
essential emergency procedures such as BLS, ALS or diag-
nostic skills will be published shortly by Walcher et al.

Furthermore, the elective course offerings are often more
innovative, but should be used as a preliminary stage for
the widespread implementation of new concepts, and
therefore communication between faculties is a necessary
progression. In the future, it might be useful and interest-
ing for applicants to see how specific locations set their
priorities within the field of emergency medical care as a
prime example of an interdisciplinary medical subject.

As a limitation, it is necessary to mention that we cannot
rule out that in the meantime, at some locations, teaching
methods such as e-learning or sessions with simulation
technology or applied assessment methods have slightly
changed.

However, future studies should analyse whether the dif-
ferent teaching and assessment methods lead to different
capabilities and outcomes in the practice of emergency
medical care.

Conclusion
Emergency Medical Training in undergraduate medical
education in Germany has a practical orientation, but is
very inconsistently structured as well as taught. Good
technical features, particularly simulation technology, are
available at nearly every location, but these innovative
options, as well as state-of-the-art assessment methods
such as OSCE, are subject to improvement within the next
curricular adjustments.

Therefore, the exchange of experiences and modern con-
cepts among faculties and disciplines has to be promoted
to simplify this process.

Based on these facts, one first step toward possible Euro-
pean recommendations with respect to a core curriculum
in emergency medical care for undergraduate medical
education has been done and should be promoted for
example by the European Resuscitation Council.

Furthermore, a standardized concept including qualifica-
tion as well as certification for instructors in undergradu-
ate medical education is needed to enhance nationwide
quality in emergency medical care in future.

Abbreviations
ALS: Advanced Life Support; AHA: American Heart Asso-
ciation; ATLS: Advanced Trauma Life Support; BLS: Basic
Life Support; CRM: crisis resource management; ERC:
European Resuscitation Council; GMA: German Associa-
tion for Medical Education; ILCOR: International Liaison
Committee on Resuscitation; MCQ: Multiple-choice
question; OSCE: objective structured clinical examina-
tion; PBL: problem-based learning; PHTLS: Pre-hospital
Trauma Life Support

Competing interests
The authors declare that they have no competing interests.

Authors' contributions
SB, AT, MM, MA and FW had the initial idea to the study
and arranged the study design and questionnaire. Litera-
ture search was performed by SB and AT, collecting of the
data was performed by SB, AT, MM, MA, and FW and anal-
ysis and interpretation of the data was done by SB, AT,
MM, MA, and FW. SB, AT, MM, MA and FW wrote and
reviewed the manuscript before submission. All authors
read and approved the final manuscript.

Additional material

Acknowledgements
The authors would like to thank all responsible, engaged and involved phy-
sicians, who invested the time to fill out the questionnaire accurately.

Furthermore, we want to thank especially Prof. E. Hahn, MD, who as the 
chairman of the German Society of Medical Education supported this eval-
uation and the founding of the Society's "committee for emergency medical 
care and simulation" as much as possible.

Additional file 1
Complete status-quo-questionnaire. Displayed is the complete question-
naire.
Click here for file
[http://www.biomedcentral.com/content/supplementary/1471-
227X-9-7-S1.pdf]
Page 8 of 9
(page number not for citation purposes)

http://www.biomedcentral.com/content/supplementary/1471-227X-9-7-S1.pdf


BMC Emergency Medicine 2009, 9:7 http://www.biomedcentral.com/1471-227X/9/7
Publish with BioMed Central   and  every 
scientist can read your work free of charge

"BioMed Central will be the most significant development for 
disseminating the results of biomedical research in our lifetime."

Sir Paul Nurse, Cancer Research UK

Your research papers will be:

available free of charge to the entire biomedical community

peer reviewed and published immediately upon acceptance

cited in PubMed and archived on PubMed Central 

yours — you keep the copyright

Submit your manuscript here:
http://www.biomedcentral.com/info/publishing_adv.asp

BioMedcentral

References
1. Approbationsordnung für Ärzte, ausgegeben zu Bonn am 3.

Juli 2002.  Bundesgesetzblatt Jahrgang 2002, Teil I Nr. 44:2405-2435.
2. Burdick WP, Jouriles NJ, D'Onofrio G, Kass LE, Mahoney JF, Restifo

KM: Emergency medicine in undergraduate education.
SAEM Education Committee, Undergraduate Subcommit-
tee, Society for Academic Emergency Medicine.  Acad Emerg
Med 1998, 5:1105-1110.

3. Website of the German Association for Medical Education
(GMA)  2008 [http://www.gesellschaft-medizinische-ausbildung.de].

4. Proceedings of the 2005 International Consensus on Cardi-
opulmonary Resuscitation and Emergency Cardiovascular
Care Science with Treatment Recommendations.  Resuscita-
tion 2005, 67:157-341.

5. Davis MH, Harden RM: AMEE Medical Education Guide No. 15:
Problem-based learning: a practical guide.  Med Teach 1998,
21:130-140.

6. Phillips PS, Nolan JP: Training in basic and advanced life support
in UK medical schools: questionnaire survey.  BMJ 2001,
323:22-23.

7. Graham CA, Guest KA, Scollon D: Cardiopulmonary resuscita-
tion. Paper 2: A survey of basic life support training for med-
ical students.  J Accid Emerg Med 1994, 11:165-167.

8. Graham CA, Guest KA, Scollon D: Cardiopulmonary resuscita-
tion. Paper 1: a survey of undergraduate training in UK.  J
Accid Emerg Med 1994, 11:162-165.

9. Graham CA, Scollon D: Cardiopulmonary resuscitation train-
ing for undergraduate medical students: a five-year study.
Med Educ 2002, 36:296-298.

10. Jagoda A, Baumlin K, Raacke L, Jacobson S: Emergency medicine
at the Mount Sinai School of Medicine.  Mt Sinai J Med 1999,
66:303-309.

11. Bowles LT: Macy Foundation report on emergency medicine:
further comment more than one year later.  Acad Emerg Med
1995, 2:1103-1108.

12. The Royal College of Physicians of London: Resuscitation from
cardiopulmonary arrest.  J R Coll Physicians London 1987,
21:175-182.

13. Zun LS: 1st- and 2nd-year medical student exposure to emer-
gency medicine.  Teach Learn Med 2002, 14:164-167.

14. Chamberlain DA, Hazinski MF: Education in resuscitation: an
ILCOR symposium: Utstein Abbey: Stavanger, Norway: June
22–24, 2001.  Circulation 2003, 108:2575-2594.

15. Chamberlain DA, Hazinski MF: Education in resuscitation.  Resus-
citation 2003, 59:11-43.

16. Stehr SN, Muller M, Frank MD, Grass R, Rammelt S, Dieter P, Hetze
AM, Koch T, Ragaller MJ: [Teaching methods in anesthesia and
intensive care medicine. The new legislation and its possibil-
ities for the specialty].  Anaesthesist 2005, 54:385-393.

17. Timmermann A, Roessler M, Barwing J, Blaschke S, Brauer A, Eich C,
Hirn A, Klockgether-Radke A, Nickel E, Russo S, Kettler D, Saur P:
[New pathways in undergraduate medical education – first
experiences with the cross section speciality emergency and
intensive care medicine].  Anasthesiol Intensivmed Notfallmed
Schmerzther 2005, 40:536-543.

18. Beckers S, Fries M, Bickenbach J, Hoffmann N, Classen-Linke I, Kill-
ersreiter B, Wainwright U, Rossaint R, Kuhlen R: Evaluation of a
new approach to implement structured, evidence-based
emergency medical care in undergraduate medical educa-
tion in Germany.  Resuscitation 2005, 65:345-356.

19. Baskett PJ, Nolan JP, Handley A, Soar J, Biarent D, Richmond S: Euro-
pean Resuscitation Council guidelines for resuscitation 2005.
Section 9. Principles of training in resuscitation.  Resuscitation
2005, 67(Suppl 1):S181-S189.

20. Beckers S, Bickenbach J, Fries M, Hoffmann N, Classen-Linke I, Kill-
ersreiter B, Wainwright U, Kuhlen R, Rossaint R: ["Meet the AIX-
PERTs." Emergency medical care at the beginning of the
medical reform curriculum in Aachen].  Anaesthesist 2004,
53:561-569.

21. Ali J, Adam R, Josa D, Pierre I, Bedsaysie H, West U, Winn J, Ali E,
Haynes B: Effect of basic prehospital trauma life support pro-
gram on cognitive and trauma management skills.  World J
Surg 1998, 22:1192-1196.

22. Thies K, Gwinnutt C, Driscoll P, Carneiro A, Gomes E, Araujo R, Cas-
sar MR, Davis M: The European Trauma Course – from con-
cept to course.  Resuscitation 2007, 74:135-141.

23. Ali J: The Trauma Evaluation and Management (TEAM)
teaching module: its role for senior medical students in Can-
ada.  Can J Surg 2003, 46:99-102.

24. Cherry RA, Ali J, Williams JI: Trauma evaluation and manage-
ment: who benefits among medical students?  J Surg Res 2005,
126:189-192.

25. Barrows HS, Tamblyn R: An evaluation of problem-based learn-
ing in small groups utilising a simulated patient.  J Med Educ
1976, 51:52-54.

26. Beckers S, Mueller M: Comparing apples and oranges.  Crit Care
Med 2006, 34:2263-2264.

27. Steadman RH, Coates WC, Huang YM, Matevosian R, Larmon BR,
McCullough L, Ariel D: Simulation-based training is superior to
problem-based learning for the acquisition of critical assess-
ment and management skills.  Crit Care Med 2006, 34:151-157.

28. Wood DF: Problem based learning.  BMJ 2008, 336:971.
29. Morgan PJ, Cleave-Hogg D: Evaluation of medical students' per-

formances using the anesthesia simulator.  Acad Med 1999,
74:202.

30. Eich C, Russo S, Timmermann A, Nickel EA, Graf BM: [New per-
spectives for simulator-based training in paediatric anaes-
thesia and emergency medicine].  Anaesthesist 2006, 55:179-184.

31. Muller MP, Hansel M, Stehr SN, Fichtner A, Weber S, Hardt F, Berg-
mann B, Koch T: Six steps from head to hand: a simulator
based transfer oriented psychological training to improve
patient safety.  Resuscitation 2007, 73:137-143.

32. Kruger A, Gillmann B, Hardt C, Doring R, Beckers SK, Rossaint R:
[Teaching non-technical skills for critical incidents: Crisis
resource management training for medical students].  Anaes-
thesist 2009 in press.

33. Timmermann A, Eich C, Russo SG, Barwing J, Hirn A, Rode H, Heuer
JF, Heise D, Nickel E, Klockgether-Radke A, Graf BM: [Teaching
and simulation: Methods, demands, evaluation and visions].
Anaesthesist 2007, 56:53-62.

34. Schuttler J: [Training in a simulator. Play or indispensable
component of the medical learning process?].  Anaesthesist
1999, 48:431-432.

35. Miller GE: The assessment of clinical skills/competence/per-
formance.  Acad Med 1990, 65(9 Suppl):S63-7.

36. Schuhwirth LWT, Vleuten CPM van der: The use of clinical simu-
lations in assessment.  Med Educ 2003, 37:65-71.

37. Harden RM, Stevenson M, Downie WW, Wilson GM: Assessment
of clinical competence using objective structured examina-
tion.  Br Med J 1975, 1:447-451.

38. Harden RM: Twelve tips on using double slide projection.   Med
Teach 1991, 12(3-4):259-64.

39. König S, Wagner P, Markus PM, Becker H: Anders prüfen – anders
studieren: Motivation durch OSCE.  Med Ausbild 2002, 19:73-76.

Pre-publication history
The pre-publication history for this paper can be accessed
here:

http://www.biomedcentral.com/1471-227X/9/7/prepub
Page 9 of 9
(page number not for citation purposes)

http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=9835475
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=9835475
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=9835475
http://www.gesellschaft-medizinische-ausbildung.de
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=11440938
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=11440938
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=7804581
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=7804581
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=7804581
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=7804580
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=7804580
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=11879522
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=11879522
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=10618729
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=10618729
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=8597923
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=8597923
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=12189636
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=12189636
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=14623795
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=14623795
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=14623795
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=14580733
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=15711812
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=15711812
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=15711812
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=16145642
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=16145642
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=16145642
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=15919573
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=15919573
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=15919573
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=16321713
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=16321713
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=16321713
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=15241525
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=15241525
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=15241525
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=9841742
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=9841742
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=17467871
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=17467871
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=12691345
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=12691345
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=12691345
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=15919418
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=15919418
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=16883208
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=16374169
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=16374169
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=16374169
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=18456594
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=10065064
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=10065064
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=16308710
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=16308710
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=16308710
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=17241735
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=17241735
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=17241735
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=19189061
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=19189061
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=19189061
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=17077933
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=17077933
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=10467474
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=10467474
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=2400509
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=2400509
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=14641641
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=14641641
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=1115966
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=1115966
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=1115966
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=2095442
http://www.biomedcentral.com/1471-227X/9/7/prepub
http://www.biomedcentral.com/
http://www.biomedcentral.com/info/publishing_adv.asp
http://www.biomedcentral.com/

	Abstract
	Background
	Methods
	Results
	Conclusion

	Background
	Regulations for undergraduate medical education in Germany
	Committee for "Emergency Medical Care and Simulation"
	Purpose of survey

	Methods
	Methodology and item selection
	Questionnaire
	Data Analysis

	Results
	General data
	Curriculum structure
	Teaching methods
	Instructor's qualification
	Assessment
	Evaluation
	Optional offers

	Discussion
	Conclusion
	Abbreviations
	Competing interests
	Authors' contributions
	Additional material
	Acknowledgements
	References
	Pre-publication history

